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Abstract 
The aim of the study is to determine the relationship between the attendance of theoretical and applied field courses and 
the success status of the students attending Sports Science Faculty. The data of the study consisted of 68 female and 88 
male students in the Faculty of Sports Sciences; two lectures and two practicals, and 624 grade points and 14 weekly 
course hours. The data were obtained from course attendance schedules of the instructors and transcripts from the 
academician information system. In the analysis of the data, descriptive statistical analysis in the SPSS (Ver.22) package 
program, the direction and strength of the relationship between dependent and independent variables in relation by the 
Pearson product moment correlation analysis, course attendance and academic success test by regression analysis was 
determined. There was a moderate, positive, and meaningful relationship between attendance and academic achievement 
(r = 0.528, p <.01). There was a moderate, positive and significant relationship between attendance and academic success 
in both theoretical and applied courses (R = 0.610, p <.01, r = 0.575, p <.01). As another result; there is a significant 
relationship between the predictor variable attendance and the academic success, which is the predictor variable (r = 0.528, 
p <.050). According to this result; it can be said that 28% of the variance related to academic achievement is explained 
with the attendance.  
Keywords: theoretical course success, practice course success, course attendance, academic achievement 
1. Introduction 
The most important aim of the schools is to enable the students to learn in the best way and be successful. Effective 
learning and teaching process is a learning and teaching model that considers the learning environment or content, the 
characteristics of the student and the teacher, and the teaching cycle that the teacher directs to facilitate instruction (Bos 
and Vaughn, 2002). One of the most important aims of education is to increase academic success in providing the 
schools to be successful (Keçeli-Kaysılı, 2008). Success is measured by means of the exams given in order to determine 
whether the behavioral change determined with the goals as a result of the educational practices is acquired in the 
desired way and giving the decision in regard to covering the expectations (Yetim, 2006). Success is also one of the 
most important factors in higher education institutions providing education in this context.  
Success in general terms means living in harmony. A successful person reaches his/her goals by means of programs. 
The successful person has some features such as knowing him/herself, using the time efficiently, evaluating his/her 
condition objectively, listening and observing, asking for help and setting an objective (Baltaş and Baltaş, 1987). 
Academic success means the behavioral changes in all program areas except for the individual's psychomotor and 
emotional development (Erdoğdu, 2006). Since the main aim of education is to provide the behavioral changes of the 
students in the desired way, it means that the students constitute the focus of these activities. Thus, it is important to 
reveal the extent to which the behavioral changes in terms of educational aims are realized in the student and what are 
the basic elements that affect student success (Aydoğdu, 2006). 
Considering the fact that either the distance education or the compulsory attendance are frequently examined in higher 
education (Moore et al., 2003; Gump, 2005), to what extent the face to face education and training activities are important 
in making difference and creating development has been discussed as a subject worth the pilot survey. In face to face 
education; students directly communicate with their teachers and are included in the study process. The teacher is in a 
position that brings the subject and the student together, transfers the subject to student and provides the necessary 
interaction. Moreover, the general opinion in face to face education is that the best way for the students to provide 
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effective learning is the use of different educational practices together by the teacher (Hammen and Kelland, 1994). There 
are many factors that affect success in face to face education, as well. 
In a learning environment, the factors affecting the success have been discussed in different dimensions in literature. 
Büyüköztürk and Deryakulu (2002), in their studies, concluded that for university students, the variables such as high 
school graduation grade, social and academic adaptation, university entry score, gender and the living place are the 
important predictors of academic success. Keçeli-Kaysılı (2008) emphasized that the family factor supports the success 
at an important level; Wilson (2001) emphasized that motivation is important in learning and success. Polat (2017), Atik 
(2016) and Mammadov (2015) stated respectively that the followings affect the success levels of the students; anxiety 
and self-efficacy level; confidence in teacher, attitude toward school, school alienation and school burnout; emotional 
intelligence. Özbay (1997), on the other hand, determined the factors affecting the success of university students as 
domestic problems, academic and occupational problems, educational backgrounds, depression, relationships of the 
students with people and their behaviors of asking for help. Senemoğlu (1990), Rençber (2012), Yaşar and Balkıs (2004) 
and Kaplan (2009) said in their studies that one of the most important factors affecting the success at schools is the 
absence from school. Absence factor is one of the undesirable behaviors that negatively affect the attitude both toward 
learning and toward school. 
School absenteeism is an undesirable student behavior that can stem from many factors such as physical, psychological 
and social, and is thought to negatively affect the success of the student (Milli Eğitim Müdürlüğü [MEM], 2013). 
Looking at the studies conducted, many reasons of absenteeism have been discussed. These reasons have been 
addressed as the decline of interest in school, decreased motivation, instructors, course contents, social activities, 
unexpected situations, transportation problems, decline in course success, problems about the students themselves, their 
environments and families, school environment, and school management (Şimşek, Uğurlu and Usta, 2016; Şanlı, Altun 
and Çetin, 2015; Apay and Eryılmaz, 2011). 
Continuous absence of the students from lessons results in falling behind their friends, having difficulty in 
understanding the course contents, decrease in the academic success and delay in graduation or total dropout (Jerald, 
2006). 
In addition, it should be considered that course attendance or face to face education contributes to social development of 
the student as well as the academic success, the ability to respect the differences, critical thinking, analyzing and 
discussing skills significantly; in other words, they are important in terms of being a socially beneficial individual 
meeting the expectations of the society. Accordingly; this research aims to determine the relationship between the 
attendance of the students studying in the school of physical education and sports to theoretical and applied field 
courses and their academic standing regarding the courses, and the predictiveness. 
2. Method 
2.1 Research Model 
In the research, out of the relational research methods, correlational method was used. Correlational researches are the 
researches conducted in order to describe the relationships between two or more variables and analyzing the relationships 
thoroughly (Tanrıöğen, 2011). 
2.2 Study Group 
Study data were collected from 68 females, 88 males, a total of 156 students; two theoretical, two practical, total of four 
field courses taken from the notes (624 in total) and the course hours that they have formed in 14 weeks.  
2.3 Data Collection 
The data were obtained from the course attendance schedules of two lecturers and transcripts from the academicians’ 
information system. 
2.4 Data Analysis 
In the analysis of the data, descriptive statistical analysis in the SPSS (Ver.22) package program, the direction and 
strength of the relationship between dependent and independent variables in relation by the Pearson product moment 
correlation analysis, course attendance and academic success test by regression analysis was determined. In the analyses 
made, the significance level was accepted as 0.05. 
3. Findings 
It is detected that there was a moderate, positive, and meaningful relationship between attendance and academic 
achievement (r = 0.528, p<.01); there was a moderate, positive and significant relationship between attendance and 
academic success in both theoretical and applied courses according to the course variable (r = 0.610, p<.01, r = 0.575, 
p<.01); while there was not a significant correlation between course attendance and academic success according to the 
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gender variable. As another result; there is a significant relationship between the predictor variable attendance and the 
academic achievement, which is the predictor variable (r = 0.528, p< .050).  
Table 1. Regression Analysis Results in regard to Predicting Academic success with Course Attendance 
Variable B 
Standard 
ErrorB 
   ß 
 
t p 
Academic success 18,137 5,862 - 3,094 .002 
Attendance 1,151 ,149 ,528 7,708 .000 
R= 0.528            R2= 0.278             F= 59,408         p= .000 
According to the analysis results; there is a significant relationship between the predictor variable course attendance and 
the dependent variable academic success (r = 0.528, p <.050). According to this result; it can be said that 28% of the 
variance related to academic achievement is explained with the attendance. As a result, it can be said that the course 
attendance is a significant predictor of academic success. 
Table 2. The Relationship Between Course Attendance and Academic success 
Variable  
Course 
Attendance 
Academic 
success 
Course Attendance 
Pearson Correlation 1 ,528** 
Sig. (2-tailed)  ,000 
n 156 156 
Academic success 
Pearson Correlation ,528** 1 
Sig. (2-tailed) ,000  
n 156 156 
It is detected that there was a moderate, positive and significant correlation between course attendance and academic 
success (r = 0.528, p<.01). According to this finding; it can be said that the higher the course attendance the higher the 
academic success becomes (r2=0.28). 
Table 3. The Relationship Between the Course Attendance and Academic success According to the Theoretical and 
Applied Course Variable 
 
Variable  
Course 
Attendance 
Academic 
success 
Theoretical 
Course Attendance 
Pearson Correlation 1 ,610** 
Sig. (2-tailed)  ,000 
n 80 80 
Academic success 
Pearson Correlation ,610** 1 
Sig. (2-tailed) ,000  
n 80 80 
Application 
Course Attendance 
Pearson Correlation 1 ,575** 
Sig. (2-tailed)  ,000 
n 76 76 
Academic success 
Pearson Correlation ,575** 1 
Sig. (2-tailed) ,000  
n 76 76 
It is detected that there was a moderate, positive and significant correlation between theoretical course attendance and 
academic success (r = 0.610, p<.01); a moderate, positive and significant correlation between applied course attendance 
and academic success (r = 0.575, p<.01). According to this finding; it can be said that the higher theoretical and applied 
course attendance the higher the academic success becomes (r2 =0.37, r2 =0.33). 
4. Conclusion and Discussion 
As a result; while there was not any significant correlation between the course attendance and academic success according 
to the gender variable, there was a significant correlation either between the course attendance and academic success or 
between the course variable and academic success. As a similar result; Altınkurt (2008) in the study on the relationships 
between high school students' absence and their academic success detected that there was a negative and moderate 
correlation between the absence without excuse and academic success. According to Yaşar and Belkis (2004), 
discontinuance of the students' attendance and being late to lessons lead to incomplete learning, which in turn negatively 
affects the success of the students in the relevant lesson. For this reason, it is important to reduce students' absenteeism for 
the classes. Senemoğlu (1990) concluded that out of the characteristics of teaching-learning process, course attendance 
duration is the most powerful predictor of the learning level. As a result of the research by Rençber (2012), it is concluded 
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that there is a strong relationship between the student success and the number of attendance.  
In literature; there are studies in regard to the fact that course absenteeism negatively affects academic success (Park and 
Kerr, 1990); course attendance can affect the success, but it is not an essential factor (Hammen and Kelland, 1994); there 
is a high relationship between course attendance and academic success, but the otherwise also happens (Moore et al., 
2003). Koppenhaver (2006) stated that participation of the student in the class is not the only variable of success, besides 
this, active or passive, voluntarily or compulsory attendance of the students, student or teacher centered course are also 
among the variables affecting the learning success. In order to have a high correlation between attendance and success, the 
quality of teaching must be high. On the other hand, this degree of correlation may also vary according to the natural 
structure of the course content. While the students are learning certain course contents might need the help of teacher 
more than the other course contents (Kablan, 2009). 
It can be said that the same rate of moderate and positive relationship between theoretical and applied courses and 
academic success indicates the fact that there are also other factors in academic success (Gump, 2005), difference in talent 
level, branch disposition, previous teaching process. 
On the other hand: active or passive, voluntarily or compulsory course attendance of the students, student or teacher 
centered course are also among the variables affecting the learning success (Koppenhaver, 2006). Similarly; it is 
necessary to study to what extent forcing the students to attend the course by means of transferring the book information 
to the course as it is is effective in terms of learning and to observe the results (Browne, Hoag and Wheeler, 1994). 
Therefore; while the schools are determining the rules regarding attendance, it should be expected that these rules should 
not only increase the attendance but also increase the performance of the student (Mora, 1997). 
As a result; it should be kept in mind that course attendance provides positive contribution either to academic success or 
effective learning and socializing processes, but as well as course attendance, the real success will be obtained by 
providing the learner to actively participate in learning in terms of an effective teaching process.  
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